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1 Aneta: Is the boy happy?

tation do you know? ——What are the advantages/disadvantages of that transport?

2 Teacher; That’s a good question: whether he’s happy? Can you answer Aneta? Can you see that
in the picture? Whether he’s happy?

3 Johanka: I don’t think he is because he’s running away from something.

4 Teacher: So you think that he may be running away from something, right?

5 Karla: Probably because he’s sad.

6 Teacher: You think because he’s sad? So., a boy in Armenia (she gestures towards a picture
projected on the board) or somewhere in the countryside, when he just needs to get into good mood,
he hops onto a horse and goes for a ride.

7 Karla: Well the horse can be his best friend.

8 Jana: But that’s not the outcome of the question, whether he’s happy or not.

9 Teacher: Well. (she nods and points at Viky)

10 Viky: If we took as true the theory that it’s his best friend, then he’s probably happy.

11 Teacher: Hm, hm. (agrees) That even if he was sad before and now he managed to hop on the
horse and go for a ride to the countryside, then maybe his mood could be getting better.®
X BT i N — 7 A4 Ts the boy happy? BYTHE F BT 4G, X35 (19 BL4E H bR ik WOUL A, RV 5200
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1 Teacher: What’s this? (The teacher holds a mask.)

2 Tom: It’s a mask.

3 Teacher: Yes, when do people usually wear masks?

4 May: They wear masks in fancy dress party.

5 Teacher: Great! Do you know why people wear masks in fancy dress party?

6 May: They can pretend to be others.

7 Teacher: Exactly, I remember that I attended one fancy dress party last year by wearing a
Sailor’s mask because I always like to have sailor’s experiences of exploring the sea. If you have such
opportunity, what do you want to be?

8 Zoe: 1 would like to be a pirate.

9 Teacher: Why?

10 Zoe: Because I believe pirate is someone who has courage.

11 Teacher: Yes, do you have courage?

12 Zoe: No, I do not think I am brave enough so I want to try that.

13 Teacher: Great! Masks can help us to practise some qualities that we do not have now. What
else?

14 Elizabeth: I would like to be a princess.

15 Teacher: Why?

16 Elizabeth: Because in real life, we will never have chances to be a princess. I would like to try
that feeling.

17 Teacher: Great! We can see that masks can help us experience things that we will never expe-
rience. Obviously people use masks for different purposes. Today we will learn an article about masks
and you need to find out when people wear masks and why they wear them.
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Developing Thinking on the Basis of Complexity Theory:
Exploration of Dialogic Education Strategies
in Senior High School English Classroom

ZHENG Hong-ying

(School of foreign Languages, Sichuan Normal University, Chengdu, Sichuan 610066, China)

Abstract: Against the context of developing students’ core competences, one of the teaching
objectives of English education in China includes developing students’ thinking disposition in ad-
dition to the enhancement of students’ overall language competences. Accordingly, how to devel-
op students’ thinking disposition has begun to bother English teachers in China. Unlike tradition-
al classroom teaching, dialogic education based on complexity theory is introduced in this study
to position teachers and students in a complex system, revealing the features of complex struc-
ture, dynamic process and complex interrelation of thinking disposition. In relation to thematic
topics, dialogic education based on complexity theory aims to develop students’ thinking disposi-
tion by means of question sequences so as to realize the dynamic interaction between students and
teachers and further promote the development of students’ thinking disposition.

Key words: senior high school English classroom; dialogic education; developing thinking;

complexity theory; question sequences
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